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Teaching and Learning Research
Initiative
New Zealand government funding scheme aims to:

* build a cumulative body of knowledge linking
teaching and learning

enhance the links between educational research
and teaching practices—and researchers and
teachers—across early childhood, school, and
tertiary sectors

* grow research capability and capacity in the
areas of teaching anc‘@ming
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Whanganui Central Baptist Kindergarten and Preschool

UNIVERSITY OF
CANTERBURY'

@ P Q




Population: 42,639

(2006)

e 22 percent of the
population identify as
Maori

* Lower post-school and
school qualifications
than rest of NZ (with
higher % of Maori in
this category than rest
of N2)

* Higher number of
single parent families
than national average

* Lower incomes than
national average

(http://wwnw.stats.govt.nz/Census/ i
2006CensusHomePage/QuickStats/About (- A T4 Rt Sy

9/04/13

303 & CBK

+ Facilitating active and intentional linking: whanau
to whanau; whanau with services
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Whanganui Central Baptist Kindergarten
and Early Learning Centres
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Parent Education
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Research Aim:

Develop innovative, appropriate and
responsive ways to work with the
community in ways that are
sustainable in everyday ECE
pedagogical practices
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Propose a new discourse

» Reconceptualising ECE centres as places
for

— adult participation
— active teacher-whanau partnerships
— positive holistic outcomes for children
— Enhancing community wellness.

+ ECE centres and services building
community connectedness
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Methods and tools
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Research question

How does active adult participation in
early childhood education enhance
positive outcomes for children and

their whanau?
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* Interviews » Teachers and

» Cameras researchers

- Pedagogical collaborative action
documentation * Jointly decided

« Mapping approaches trialled

+ Event recording + Cyclical approach
Teumele across all four centres

+ LEARN site
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Research

* Teacher - Parent interactions, Parent to Parent
interactions: Mapping
* Building connections: Seeing and Being Seen

+ Children’s learning: Golden Thread, Teachers
conferencing

* Community wellness: CBK as a ‘platform’
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Mapping parents’ movements
and interaction:
education

Mapping Movements and
Interactions

Interaction patters depend very much on
seeing and being seen. Often the need
and motivation for informal and unplanned
encounter arises only in the very moment
of seeing someone. The more someone
sees — and is seen — the larger the
possibilities for interaction. (Sailer & Penn,
2007, p.10)
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So — Active Adult Participation

» Consider how the spaces were occupied
and their uses

* How “space” and “place” may promote or
inhibit social interaction between adults

« Identify patterns of interactions within each
space/place
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They tell us:

+ Patterns of adult movement

» Ways of interaction with the environment
* Where interactions were taking place

* Where adults linger
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How adults were currently using the
space

Teacher Team Discussion

* How does our centre set-up support and
encourage (or not) adult involvement

« Is our centre ‘family friendly’?

» What are our patterns of interaction with
adults as they arrive in our centre?
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What changes have resulted from
our review of the data?

» Team sharing of the data

* Awareness of adult movements
» Centre layout and environment

* Awareness raised of teacher positioning in
environment
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Active Adult Participation

* Welcome

» Belonging

+ Engagement with teachers, engagement with
other adults

 Teachers: Seeing other adults and being seen
by other adults

* Parents: Seeing other parents and being seen
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Focus — Parent to Parent
connections

Connections — Seeing and Being Seen

Parent Participation and
Children’s Learning Outcomes

THE GOLDEN THREAD

Robyn Lawrence
(Adelaide September 2002)

THE GOLDEN THREAD:
Active parent participation

How does active parent participation
enhance children’s learning outcomes?

Looked for this THREAD through all the
children’s learning stories
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Learning Story Example
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Teacher conferencing

* Case study children (19 children)

Learning stories and wider knowledge of the
children and their whanau with “Out and About
Photos”:

1. Golden thread of learning (dispositional,
schema)

2. Participation of whanau —in and out
3. Interactions from the,‘out and about’ photos
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Out and About
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Understandings of Adult Participation
and Children’s Learning Outcomes

* The more confident the parents and whanau
were in the centres with the teachers and
other parents, the more settled and socially
confident their children were.

Children shared the interests and topic/
activity passions of the parents and whanau,
and when parents shared these with the
teachers this engaged other children’s
interests and learning.
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* Connecting parents with other parents within the
centres enabled new friendships to be developed, both
between the parents and between their children.
These friendships built confidence for the children and
their parents to participate more in the centres and
the centres’ activities.

* Asthe parents became aware of their child’s learning
progress and friendships within the centres they
become more interested in attending and participating
in the centre and the wider activities and support
opportunities CBK afforded.

pe=mmm Y UCe




* The children’s dispositional learning, tracked
over time (2-3 years), demonstrated
consistency and increasing competence in
favoured areas of learning, and a range of
strategies in less favoured areas of learning.
Connections between the children’s less
favoured areas of learning at CBK and their
interests at home and community improved
their confidence and skills over all areas of
their learning at CBK.
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Rethinking community
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It's not about us!

We are only a small part of the child/whanau community!!!
How does our involvement in THEIR community
bring about learning cutcomes for children?

How does this brina abalit community wellness?

L= N 2%

* Becoming connected with the ‘people, places
and things’ in the community within which
CBK is positioned;

* Seeing ‘advocacy work’ as a part of the
teaching and learning programme — for the
children, whanau, CBK, and the community;
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« Being ‘alongside’ families — not the ‘experts’, not the
‘helpers’, not the ‘saviours’, but building, maintaining
and promoting responsive and respectful relationships
with families, connecting, networking, and supportive.
The new positioning ‘alongside’ and ‘with’ families
meant focusing on their goals and aspirations for their
children and their families and whanau;

* Being embedded in the community not just physically
present in the community — shifting the gaze from
‘inside CBK’ to ‘outside CBK’. Different connections and
positions became part of the everyday work of
teaching and learning
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CBK as a “platform” for community
wellness
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